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ABSTRACT 

This document describes the Virginia Department of 
Correctional Education's (DCE) Transition Program, which assists 
juvenile offenders in making the transition from one school program 
to another. The student is moved from the community to a detention 
home school, then to the Department of Youth and Family Services 
Reception and Diagnostic Center, to a learning center, and back to 
the community. The report includes the following sections: 
definitions; community advisory board members; mission, philosophy, 
goals, and organization of the DCE; and the four phases of the 
transition program — agency awareness, transfer of records, 
preplacement planning, and student follow-up. Appendices contain the 
following: transition fact sheet, exit interview form, probation and 
school aftercare report forms, transition report form, 
release/exchange of information, parental consent letter, and 
secondary school transcript form. (SK) 
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PREFACE 



The Department of Corxectioaal Education Transition Program was developed by Ms. Helen Williams. Kfs. Gloria Green, and 
Mr. Robert Slaughter. These staff work at DCE Central Office and comprise the Division of Special Programs for the DCE. 
Input to the program was provided by an interagency Task Force comprised of 12 members representiog a cross section of the 
major agencies affected by tramutioning. 
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Introduction To The Tnntttlon Program 

Tht Departmsnt of Correctional Educatlon't Transition Program wit dovtloptd to attltt |uvtnNe 
offondere at they trantltlon from ont tctiool program to another. The student it trantWoned from 
the communHy to a detemion home tchool, then to The Department of Youth and Family Services 
Reception and Diagnottic Center, to a learning center and back to the community. Developing a 
transition plan for atch ttudent at he/the movet through the InttHutlon Incroates the chances thst 
the studem will remsln In school or employment following release frDm the Institution. 

The program It divided imo four major areas of concemt: 

A. Agency Awaranett 

B. Trantfer of Recordt 

C. Pre-Placement Planning 

D. Stude'^t Follow-up 



OEFINinONS 



1. DCF. - The Depffrtrnt nt of Corrtetionai Edue&tlon it a tttb agtney whoit miulon is to 
providt fducational aarvicat to inearcaratad youth and adMiti througtiout tha 
CommoiiwaaHh of Virginia. 

2. DOC - Tha Dapartmant of Corraellona la a olata agaitcy «.1ioaa miaalon la to provida for tha 
walfara of Incarcaratad youth and adutta who hava baan eommittad to tha Dapartmant. 

3. DVFS - Tha Dlvialon of Youth and Family Sarvlcaa la a aaparata atata aganey rtaponaibia for 
tha cara and custody of incarcaratad youth throughout tha ttata. 

4. LEA - atanda for tha Local Education Aganey. Thara art ^ laa'o within tha atate. Each 
locality la antlraly raaponaibia for aducatlon within Ita dIatriBt 

S Laaming Cantar - FacllHiaa for Juvanlla offandara art cailad laaming etntara. Thara art fiva 
learning cantara for mala offandara and one GED laaming cantar In tha atata. 

6. lEP - The individualized Education Program la a written educational plan developed for each 
handicapped atudent to meet hia/her unique needa. 

7. Group Home - Reaidential faciHtiaa operated by the Department of Conrectiona In which a 
youth can complete aarving hia/her commitment In a ttructured aettlng. There are group 
homes throughout Virginia. 

8. Transition Specialist - An individual at each of the learning centers who is responsible for 
th<' transitioning of a youth from the time that ha/aha antera tha ayatam to the time that he 
Bhe exits the system. The transttlon specialist at each learning center providea aupport 
services that aasist studenta In their adjustment to moving f^om a community aettlng to a 
correctional program and back Into the community. 

0. Reception and Diagnoatic Center - The facility through which all )uvenilea committed to the 
Department of Correctiona muat be iMroceaaed. Here, the atudenta are evaluated In the 
following areaa: educational, medical, psychological, aoclal, and behavioral. Studenta 
remain here for approximately three weeka prior to being aaaigned permanently to one of 
the learning centers. 

10. Probation Officer - The probation officer or after care-wortcer la the IndivMual whoae 
responsibility for the youth begins when he/she is reieaaed from the learning earner back to 
the community. The youth must make periodic vlalta to the probation officer while on 
aftercare. 

11. MultidiscipJnary team - The muitidiscipiinary team is comprised of the following: (1) DCE 
principal, {2) DOC caaaworker, (3) paychoioglat, (4) nurse, (6) cottage manager. The 
multidiaciplinary team has the responsibility of determining Special Education aligibiilty for 
the atudenta. 

12 Comprehenaive Service Plan - The plan for each youth committed to the Department of 
Youth and Family Servlcea. It llata a continuum of aervicea which meet the needa of 
Uentified youth throughout the period of commitment Evaluation, educational treatment 
programs, aftercare placement and auperviaion a<^ to be coordinated to frrm a relevant, 
comprehensive plan which aaaurea conaiatent dalivery of aervlcea acroaa a variety of 
aettlnga. 
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13. Vocational R9h»abtlitat(on Strvleta - Tha atata aganey whoaa raaponalblltty la to provida 
vocational aaaaasmtnt and training to quallfiad eandldataa. 

14. Inatitutlonal Counaalor - f^ovldaa on-alta oounaallng aarvlcaa» family involvamant and 
anercarfc placamt nt for aach youth at tha laaming eantwt. 

15. IIP » Tha IndivMi^allzad Inatructlonal Plan la davalopad for all studonta who ara non- 
Identmad atudnnta. SpacHle adueatlonal goala and objactlvaa ara aaaigavd to maat tha 
naeda of Individual atudanta. 

16. IRC - Tha Institutional Raviaw Committaa rtviawa atudant eaaaa and approvaa atudanta' 
raleaae. Tha IRC la compriaad of tha facility managar, a paychologlat, and tha DCE 

principal. 

17. CRC - Tha Cantral Raviaw Committaa haara appaala of youth and facility tranafara. Tha 
CRC la compriaad of tha Chia? Paychologlat for tha Olvlalon of Youth Sarvfcaa, a cantral 
offica rapretantatlva from tha Dapartmant of Corractional Education, and a cantral office 
representative from tha Diviaion of Youth and Family Servlcea. 
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COMMUNITY ADVISORY BOARD 



Thcj Department of Correctional Education has appointed a transKSon advisory board. The 
purpose of the Inter-agency advisory Sioard Is to research, plan, coordinate and Implement 
transitional assistance for students both before and after release. Such assistance would 
include the student returning to public school or to an alternative school aettlng. Job 
Information and placement, community and sociat services and private sector invohremsnt 
in transition activities. 

Transition Advisury Board. Membership on the Inter-agency advisory board includes 
representc^tlon from the following agencies: 

Department of Conrectional Education 
Department of Conrections 
Department of Criminal Justice Services 
Governor's Employment and Training Department 
Virginia Parole Board 
Department of Labor and industry 
Virginia Employment Commission 
Department of Education 
Department of Social Services 
Department of Mental HMlth, M«nta! Retardation, 
Mental Retardation and Substan ce Abuse Services 
Division of Youth and Family Services 
Depariment of Rehabilitative Services 
Department for the Rights of the Disabled 
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f 'EPARTMFNT OP CORRECTION/ .DU'^ATION | 

TT»e Virgima Department of Conrecdoiud Education (DCE), formerly the RehabflUative Scbod Authority, Tvas created b 1974 jj 
the Vupnia General Assembly (Code of Virginia, Chapter 18, Sections 22.1.339.22.1.345). Renamed in July 1985, the DCE i« ai 
leparate cabinet level agency that operates independently of the Department of Corrections. The DCE provides education 
programs and related services m 18 institutions, 7 juvenile facilities, and 25 Seld units. In addition, the DCE provides technical | 
assistance upon request to any of 97 jails throughout the state. Administrative nipervision of die DCE is vested in the 
Superintendent of Schools who is appomted by the Governor and reports to tiie Seaetary of Public Safely. The DCE has a polij 
Board CThe Board of Correctional Education) tiiat fonctions like a local school board. The Board is comprised of seven votiqg 
members appointed by the Governor and four ex-offido members. I 

MISSION STAIEMENT ^ 

The Department of Correctional Education provides quality education programs tiiat meet die var.rtng needs of youUi and adults 
committed tc correctional facilities operated by Uie Virginia Department of Corrections. These programs include academic, 
prcvocational .vocational special education, social skills, and post-secondary ofifcrings and are m compliance witii state and fedei"! 
laws and regulations. 
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DEPARIMENT OF CORRECTIOKiL EDUCATION 
PhUotopby Statement 



The Department of Correctional Education adherei io a wholistic phUotophy of education. Programs are therefore glared 
tcward helping individuals realise their potential, healing them obtain the skills needed to become productive membere of sodetyi 
«jid addressing ethical and humanistic concerns. The DCE holds that by helping tndividuab develop their cognitive abilities and 
lodal skills, providing them ivith meaningful employment skills, and helping them to successfully faitegrate into maipstream 
society; they will have the ability and dewc to choose socially acceptable behaviors as an alternative to thdr current life st^es. 
The DCE further believes that the general public will benefit m that well adjusted and productive citizens are less likely to 
recidivate and more likely to make positive contributions to society* 
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DEPAR1MENT OF CORRECIIONAL EDUCATION 



Goali Statement 

1 To conduct for all juvenile and adult offenders, a comprehensive assessment of educaUonal and vocaUonal needs and 
aptitude;^ 

2. To provide mdividual program plans for each student 

3. To provide a comprehensive education program for all eligible inmates that includes academic education, pre-vocationj 
wcation^l educauon, special education, social skills, and post-secondaiy programs. Thftc shaO be supplemented^ " 
cUier programs as dictated by the needs of the histitutional population. TTie implemenutioo of this comprehensive 
education program includes the specific objectives listed below. 

«. Jo educational deficiencies and provide instniction that win enable a^^ 

functional literacy level to a minimum of the 8th grade or to the highest grade level attainable for an Tj 
mdividual inmate based on standardized test results. I 

b. To provide academic instruction tiiat would facilitate re-entry into a public school system or lead to 

attainment of a GED certificate. 



To provide post-secondary education to eligible adult^uvenile offenders through public and private 
educational agencies. 

To provide pre-vocational programs that introduce the student to employment areas, the world of worl 
and the work ethic. 



e. 



To provide vocaUonal programs tc eligible adult^uvenile offenders that will lead to tiie acquisition of at 
least entry level job skills and attitudes. 

t To provide apprenticeship and related studies to eligible acSalt^uvenile offenders in coordination with 

the inter-agency apprenticeship council 

g. To provide an inter-disdplinaiy link between academic, pre-vocational, vocational, apprenticeship 
programs, and Virginia Correctional Enterprises. 

h. To provide appropriate educational and support services for all handicapped inmates in compliance 
with Education for aU Handicapped Act (P 94-142) and Section 504 of the Vocational Rehabilitation 
Act 

I To provide social. and employability skills training that will assist adult/juvenile uffenders to make a 

successful transition into society. 

j. To provide fine arts programs to adults/juvenile offenders. 

k. To provide physical education programs for juvenile offenders. 

t To conduct a regular, systematic evaluation of student progress and achievement 

To provide appropriate educational support leniccs that wiU assist studeuls in overcoming their educational deficiencies. | 
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9. 

11. 

12. 
13. 

14. 

IS. 
16. 

17. 
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To provide library services for educational and recreational purposes in compliance with the ACA/ALA Libraiy 
Standards. 

To pro<.ide opportunities through all DCE activities for adult/Juvenile offenders to examine and develop socially 
acceptable behaviors, values, and attitudes as well as develop critical thmking and learning fMi^ , 

To provide spedal recognition for adult^uvenOe offenders who participate in DOE prop-ams. 

To provide educational programs, ser^ces, and access to community programs and resources for female offenders equal 
to that provided for male offenders served by the DCE 

To provide transition services and inter-agency linkages that wiD facilitate the transition of adult/Suvenile offenders into 
tfie work conununity and assist in their integraticm Into the mainstream of society. 

To develop and maintam cooperatne working relationships with public and private sector representatives to supplement 
and complement DCE program opportunities. 

To conduct a systemwide, annual, internal program evahiation 

To conduct a periodic, systemwide, external program evaluation. 

To conduct periodic research and follow-up activities that will help determine program effectiveness and n ^ ^ t in 



To provide an on-going staff development program and to ensure employee access to that program in order to &dlitate 
updating or upgrading of professioiul skills. 

To provide upon request technical assistance to jails in the establishment of jul education programs. 

To reach and maintain compliance with the program standards published by the Correctional Educat* ''n Association, the 
National Center for Research m Vocational Education, and the American Correctional Association. 

To maintain and foster a cooperative relationship with DOC staff and to work with DOC staff in achieving the 
aforementioned goals. 
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AWARENESS 



AWARENESS 

Ai the ifuriticm procea nnfoMftd md n^^mrA «mt t^nAnrtmA >^Utk# t a vAnn* •jj^rii^ rfJ«>« fa« t>««rf»;r»«t.»j^ It y„ 

that there wis a lack of communication between nrions agendes. Tliere was a sense of feeling that many public schools and 
other state agencies were not aware of the Department of Correctional Education's existence, mission, or philosophy. Some had 
heard of the DCE but had no conceptual idea of ^Am educational programs (academic^ vocational, ooU^ etc) the DCB 
leered. There was often the misconception that our agenqr was the same as the Department of Corrections or that we w 
under the Department of Corrections. At the onset of the Thmsition hitiative there will be a concentrated effort to ««t«»m^««t«. 
information relative to the Department of Correctional Education's purpose and mission. Efforts to foster good working 
relations and enhanced communication will be engendered as a part of the DCFs initial transitioning program. The transitional 
process will flow more smoothly when professionals from various agencies who serve the rame client become cognizant of the 
purposes, missions, work procedures, and policies of fellow agencies and workers. An awareness of other agencies win provide 
continuity of services for adjudicated youth. 
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ASSESSMENT 
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The first itq> b developbg n Transition Program was to inteiview DCE teachers and public school guidance counselors via a I 
sorv^ to determme the needs of the population v^ch we are sernng. As a result of the survey spedfic problenu were 

identified as studenu moved from the public school to the learamg center and transitioned back to the public school setting. ^ 

Inchided in this program are the samples of the questionnaire sent out to public school ^dance counselors and to DCE I 

kaming center administrators and teachers. ■ 

A snmmaiy of the significant findmgs is detailed below. The dau presented is based upun 98 respondenU m the DCE leaninHa 

center administrator and teacher survey. 1^ 

(1) Fiity^ight respondents identified as a problem the fact that students' records moved sl^ ^ 

learning center staff and public school staCL B 

(Z) Eiglity-four rcspoDdents felt tlut tbe lick of special programs for pre-release students wu a problemu 

p) ^ety-seven respondents felt the student's return to a dysfunctional hoidt environment was a serious obstacle to I 
successful transitioning* 

(4) Seventy*six respondents felt that direct help should be provided for pre-release students in the form of spedal I 

counseling or programs. " 



(5) 



Forty-nine respondents felt that a dossier should be prepared on each student scheduled for release using learning I 
center records. ■ 

I 



(6) Seventy respondents felt that tbe Tranntion Specialist should serve as a liaison between the public school and the 
leaniing center. 



The foSomng significant findings from Public School guidance counselors is based upon thir^-four returned questionnaires, jjj 

(1) Twenty-two respondents felt that students' records move extremely slowly or not at all between the learning center 
school and public school | 

(2) Twenty-two respondents felt that public school teachen are not informed about the background of students before thqr 
enter classes. » 

(3) Twenty-five respondents felt that there were no spedal programs for pre*release or newly released students. 

(4) Sixteen respondents felt that there were no clearly defined procedures for transferring records between learmng centcl \ 
schools and public schools. ■ 

(5) Twenty-four respondents felt that the notification of a student's release is not given early enough to allow suffident iM 
for records to be received by the public schools. ~ g 

(6) Fifteen respondents felt that the child could not adjust to the lesS'Structured atmosphere of public schools. 

(7) Twenty-four respondents felt that the child returned to a dysfunctional home environment 
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Twenty-seven respondenu feU Uiat a dossier on each student scheduled for rele&te should be prepared using available 
leanung center school records. 

Twenty-seven respondents felt that direct help should be provided to pre-released students in the form of special 
counseling or programs. 

Eighteen respondents felt that the transition specialist should serve as a liuson between public scbooU and learning 
center school personnel 
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Rcntxy Questloniialre for Learning Center 
Administrators and Teachers. 



L Communication between public school and training school seems to break down at many places m the . «Hmtry process. 
To what extent do you feel each of the following is a problem m the reentry of learning center school students back int( 
public schools? 

12 3 4 

Very Much Somewhat Minor Not A 

A Problem A Problem a Problem Problem 



_L Student's records move extremely slo\v1y or not at all between learning center school and public school 

__2. Release dates of children are changed without public schools being informed of the change. 

^^3. School records which arrive with the child are not relevant to his/her new situation. 

__4. Public school teachers are not informed about the background of students before they enter classes. 

There is considerable confusion and delay in placing students in classes or programs vAkcn they return to public school 

from learning center schools, 

n. Circle the number of the problems which you think are major obstacles to the efiSdent formulation and exchange of 
student records 

1. There is not enough personnel to handle the transfer of records. 

2. The existing system for completing student records at learning center schools is inefficient. 

3. Public school personnel do not attend pre-release conferences. 

4. Notification of student's tcImzz L not gjiven early enough to allow time to gather and transfer information. 

5. Public school teachers are unwilling to use information gathered on a student in a learning center schooL 

6. Other (please specify) 



DL Using the same scale as in part one, to what exteni j you feel each of these to be a major problem in the movement of 
learning center students back into public school 

^ I. Lack of special help programs for pre-release students.. 

2 > Students' fear of new situation causing unacceptable behavior just prior to release. 

,^3» The demands placed on children by a change from a highly structured to a less structured atmosphere. 
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Which two of the following do you feel are the most serious obsUdes to t child's successful tnnsitioii from the leamiog 
center school to public school? Circle your answer 

1. Public school has no program available to meet the diild's needs. 

2. There is prejudice against the child already from past experience m the same school 
3* Child caiinot adjust to the much more relaxed structure of public schools* 

4. Child returns to a bad home situation. 

1 Student dehl)erately gets in trouble b public school so that k/^be will be sent back to the learning center, which 
is a familiar environment* 

6. Other (please specify) 

Listed below are some of the suggested courses of action for the ReEntry program* Please circle those with which you 
are in agreement. Use the space below each statement for comments if you like* 

1. Prepare a dossier on each student scheduled for release using available learning center school records. 

2. Develop some forms or plans for collecting additional data on pre-release students. 

3. Contact public schools and strongly encourage participation of public school personnel in pre-release 
conferences. 

4. Sit in for public school personnel in pre-release conferences. 

5. Provide u-service training for public and learning center school teachers on how to deal with problems of re- 
entry students. 

6. Provide direct help to pre-release students in the form of special counseling or programs. 

7. Serve as a liaison between public and learning center school personnel 

8. Collect and pi ovide some feedback on the progress of the children after they have re-entered public schools. 

9. Provide feedback on ifAiat problems each public school e;^riences in using information from the records 
provided by learmng center schools. 

10. Introduce re-entry goals to groups and mdividuals in the community and secure their support in meeting these 
goals. 



School ^ — Teacher 

Administrator 



2i 

15 



SttlijectUoght 

ReEatry Queitionntire for Public School Peraonnei . 



Part I. To what extent do you think each of the foUoi^ ii a problem b the re<«atiy of leambg center ichool students bade 
into public schools? Please write the number of the appropriate response b the space provided. 

ReaaoBse Categories 

1 2 3 4 

Very Much Somewhat Minor Not A 

A Problem A Problem Problem Problem 

1. Students' record ; miive extremely slowly or not at aU between leaniing center sdiool and public school 
Z Release dates of r^lMren are changed vdthoutpubUc schools being informed of Uxe change. 

3. School records which arrive imth the child are not relevant to his/her new situation. 
_ 4. Public school teachers are not informed about the backgiound of students before they enter classes. 

5. There is considerable confusion and delay mphdng students m classes or programs when they return to publ 
school from learmng center schools. 

6. There are no "spediJ* programs for pre>release or newly released sfudents. 

7. Students discomfort with a new situation upon reentering public schools results bbappropriate behavior. 

8. Children have di£ficulty adjusting from the highly smicturc imosphere of the learmng center school to the 
less structured public school setting. 

nut IL Circle tlie aumber of the problems which yon thin are major obstacles to the effideat formulation and exchange of 
student records* 

L There are no clearly defined procedures fo"* transferring records between learmng center schools and public 
schools. 

2. The exisUng system for completing students recc^rds at learning center schools does not meet the needs of 
public schools. 

3. Public school personnel do not attend pre«release conferences. 

4. Notification of a siudent^s release is not given early enough to allow sufficient time for records to be recdved 
the public schools. 
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5. PubUc school teichen are unwOlug to use inTormtion gathered on t student in t leirning center school 

6. Other (please spedfy) 

Part m. Which two of the foflowbg do you fed are the most serious obstades to 
center school to public school? Circle your answers. 

L Public schools have few progranu aivailable to meet the child's needs. 

2. There is prejudice against the child from past experience m the same scho<^ 

3. Child cannot adjust to the much more relaxed structure of public schools. 

4. Child returns to a d^functional home utuation. 

5. Student deUberately gets in trouble in public school so that he/she wiU be sent back to the learning center, 
which is a familiar environment. 

6. Other f please soecUv^ 

Part IV. Listed below are some of the suggested courses of action for the ReEntry program. Please circle those with which you 
are in agreement. Use the space below each statement for comments if you like. 

t Prepare a dossier on each student scheduled for release using available learning center school records. 

2. Collect additional data on pre-release students and provide it to the public school 

3. Contact pubUc schools and strongly encourage participation of public school personnel in pre-release 
conferences. 

4. Have ReEntry counselor sit in fsL public school personnel in pre-release conferences. 

5. Provide m-service training for pubUc and learning center school teachers on how to deal with problems of 
transition students. 

d. Provide direct help to pre-release students m the form of special counseling or programs. 

7. Serve as a liaison between public and learning center school personnel 

8. CoUect and provide some feedback on the progress of the chfldren after they have re-entered public school 

9. Provide feedback on what problems each pubUc school experiences b using information from the records 
provided by learning center schools. 

10. Introduce transition goals to groups and mdividuals in Uie community and secure UieL- support in meeting ih 
goals. 
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DEMOGRAPHIC INFORMATION ON YOUTHS 
COMMITTilD TO DOC DURING FY 1987'<8 

SEX 







Males 


% 




Femalcfl 




% 




Totals 






Banett 




159 


100% 




0 




0% 




159 










438 


100% 




0 




0% 




438 






Soik Air 




0 


0% 




153 


100% 




153 










253 


100% 




0 




0% 




253 






NfttunI Bridffc 




128 


100% 

•WW rW 




0 




0% 




128 






Oak Ridge 




14 


100% 




0 




0% 




14 






not recorded 




58 


100% 




0 




0% 




S8 






TOTALS 




1,050 


87% 




153 




13% 


1,203 














RACE 
















BUck 


% 


White 


% 


Asian 


% 


India 


% 


NR 


% 


TOTALS 


Barrett 


92 


58% 


65 


41% 


1 


1% 


0 


0% 


1 


1% 


159 


Beaumont 


239 


55% 


191 


44% 


1 


0% 


0 


0% 


7 


2% 


438 


Bon Air 


67 


44% 


83 


54% 


2 


1% 


0 


0% 


1 


1% 


153 


Hanoiver 


146 


58% 


103 


41% 


4 


2% 


0 


0% 


0 


0% 


253 


N. Bridge 


47 


37% 


77 


60% 


0 


0% 


1 


1% 


3 


2% 


128 


0. Ridge 


11 


79% 


? 


21% 


0 


0% 


0 


0% 


0 


0% 


14 


not recorded 


10 


17% 


17 


29% 


0 


0% 


0 


0% 


31 


53% 


58 


TOTALS 


612 


51% 


539 


45% 


8 


1% 


1 


0% 


43 


4% 1,203 



AGE DISTRIBUTION 





U 


12 


13 


14 


15 


16 


17 


18 


19 


TOTALS 


Barrett 


3 


6 


40 


81 


24 


1 


4 


0 


0 


159 


Beaumont 


0 


0 


2 


3 


17 


148 


221 


45 


2 


438 


Bon Air 


0 


2 


6 


21 


39 


44 


32 


9 


0 


153 


Hanover 


0 


0 


3 


22 


141 


81 


4 


2 


0 


253 


N. Bridge 


1 


1 


0 


5 


17 


48 


51 


5 


0 


128 


O. Ridge 


0 


1 


1 


5 


3 


3 


1 


0 


0 


14 


not recorded 


2 


1 


6 


9 


12 


14 


11 


3 


0 


58 


TOTALS 


6 


11 


58 


146 


253 


339 


324 


64 


2 


i;203 






AGE RANGE 






AVERAGE AGE 




Barrett 




lU 




17.7 








143 






Beaumont 




13.4 




19.6 








17.1 






Bon Air 




12.1 




18.4 








16.0 






Hanover 




133 




18.6 








15.7 






N. Bridge 




11.9 




18.8 








16.7 






O. Ridge 




123 




17.0 








15.0 






not assigned 




112 




18.0 








15.6 






TOTALS 




11.2 




19.6 








16.2 
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EDUCATIONAL INFORiNUTION ON YOUTHS 
COMMITIED TO DOC DURING FY 1987-88 



Educational status at time of commitment 



Pub Alt Home> • 

Sch Pro bount Susp 



Barrett 


105 




0 


5 


Beaumont 


179 


63 


1 


12 


Bon Air 


87 


22 


1 


4 


Hanover 


142 


48 


2 


14 


HBndge 


73 


0 


0 


0 


O. Ridge 


10 


4 


0 


0 


NotRec 


34 


6 


0 


2 


TOTALS 


€30 


147 


5 


38 



Ely/ 


Drop Out 


Out 


Out 


With 


Out 




2yr 


3yr 


7 


5 


2 


0 


0 


32 


64 


36 


• 4 


1 


12 


14 


4 


2 


0 


16 


12 


8 


1 


1 


10 


18 


11 


1 


1 


0 


0 


0 


0 


0 


4 


9 


0 


1 


0 


81 


122 


61 


9 


3 



OCE Col Nr Totals 



3 
44 
6 
8 
3 
0 
1 

65 



0 
1 
1 
0 
0 
0 
0 



9 

0 



13 ^ 



Last grade completed prior to commitment 



Barrett 
Beaumont 
Bon Air 
Hanover 
N. Bridge 
O. Ridge 
NotRcc 

TOTALS 



2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


0 


1 


4 


5 


30 


46 


40 


17 


0 


0 


0 


0 


3 


0 


0 


27 


59 


132 


100 


30 


0 


0 


0 


0 


3 


19 


26 


51 


26 


13 


0 


1 


1 


2 


12 


49 


67 


82 


15 


4 


0 


0 


0 


1 


2 


6 


28 


54 


28 


3 


0 


2 


0 


1 


2 


2 


5 


2 


0 


0 


0 


0 


0 


3 


6 


9 


9 


9 


7 


0 


0 


4 


8 


12 


55 


158 


234 


347 


146 


50 



12 



1 

13 
2 
0 
3 
0 
0 

19 



nngra m 
•rNRTot^ 

0 15 159- 

14 60 4381 

3 10 153 1 

0 20 253 

1 2 1281 

0 0 14 I 

1 14 58 

19 1211203 1 



I 
I 
I 
I 
I 



1 

abo lev bel bel bel bel NR 



Barrett 


0 


21 


40 


57 


Beaumoot 




6 


27 


65 


Bcd Air 


2 


16 


45 • 


55 


Hanover 




1 


13 


65 


N. Bridge 




0 


10 


24 


0. Ridge 




0 


2 


2 


NolRec 




0 


S 


13 


TOTALS 


9 


94 


254 



FttneUonlng Grade Level 



gr 


1 


2 


3 


4 


TOTAL 










22 9 


10 




159 




120 100 


72 


48 




438 


19 12 


4 




153 




72 56 


28 


18 




2S3 


40 34 


19 


1 




128 


3 5 


1 


1 




14 


13 15 


6 


6 




58 


360 251 


147 


88 




1203 
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EDUCATIONAL INFORIVUTION ON YOUTHS 
COMMiriED TO DOC DURING FY 1987^ 



Adjastneot problems In previous school 



Aggress/Threat 

Atteod/Figbtiog 

AUendance 

Dislike School 

Disruptive 

Nectosusp/cxp 

Needs Spec Ed 

NomqorProb 

Probw/peeis 

Repeated susp 

Totally Disnip 

Probw/Auth 

Ftgbting/Disni 

Fighting 

Need Altn Prog 

Retained in da 

Agress/Figbt 

Emo/men Prob 

Not listed 

TOTAL 



BaiT 

2 
3 
26 
3 
28 
21 
6 
33 
1 
7 
18 
0 
1 
1 
7 
1 
0 
0 
1 

159 



Beau 
1 
9 

119 
31 
56 

60 

15 

83 

1 

12 
31 
2 
0 
5 
7 
0 
3 
0 
3 



438 



Bon A 

0 

3 

S8 

3 

12 

IS 
3 

38 
2 
3 
8 
3 
0 
1 
3 
G 
0 
0 
1 

153 



Han 
0 
4 

68 
10 
31 
S4 
5 

43 
0 
9 

21 
0 
0 
0 
8 
0 
0 
0 



NBr 
0 



ORi 



1 

44 

9 
13 
21 
4 
22 
0 
5 
5 
0 
0 
1 
2 
0 
0 
1 



MR 
0 
0 
1 
0 

1 

6 

2 

2 

0 

1 

0 

0 

0 

0 

1 

0 

0 

0 



Totals 
1 
4 
18 
2 
2 
11 
2 
6 
1 
3 
7 
0 
0 
0 
0 
0 
0 
0 



4 

24 
334 
58 
143 
188 
37 
227 
S 
40 
90 
S 
1 
8 
28 
1 
3 
1 
6 



253 



128 



14 



58 



1203 
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Testing InfonnatloD 



Avenge test scores Educational training at commitment 













HS 


GED 


Voc 


GED& 








Read 


Math 


Lang 


Know. 


Dip 


Cert 


Cert 


Voc 


None 












c < 


A 


3 


Q. • 


A 

V 


156 


159 


Beaumont 


7.4 


73 


7.4 


6.8 


2 


U 


55 


5 


365 


438 


Bon Air 


84 


7.7 


92 


63 


0 


3 


14 


1 


135 


153 


Hanover 


6.4 


7.4 


6.4 


63 


0 


0 


20 


0 


233 


253 


K Bridge 


8.2 


8.0 


7.7 


8.0 


1 


1 


4 


0; 


122 


128 


0. Ridge 


2JS 


3.7 


3.0 


3.1 


0 


0 


1 


0 


13 


14 


Not Rec 


6J& 


6.9 


7.0 


62 


0 


1 


8 


0 


49 


58 


Average 


7.1 


7.2 


12 


6.6 


3 


19 


102 


6 


1073 


1203 



Educational Goals 





cont 


GED 


Voc 


goto 


GED& 






Not 






PubSc 


cert 


cert 


coU 


Voc ctCoU 






Sure. 


Totals 


Barrett 


80 


7 


4 


1 




0 


6 


61 


159 


Beaumont 


124 


132 


123 


0 




39 


0 


20 


438 


Bon Air 


38 


22 


3 


0 




40 


0 


50 


153 


Hanover 


122 


27 


13 


0 




13 


.a 


78 


253 


N. Bridge 


43 


26 


4 


0 




22 


0 


33 


128 


0. Ridge 


9 


0 


0 


0 




0 


5 


0 


14 


Not Rec 


24 


2 


2 


2 




12 


10 


6 


58 


TOTALS 


440 


216 


149 


3 




126 


21 


248 


1203 
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Edttcattonil RKommradaUoDt 









Dam 


IttlBCf 


SpEw 


SpEd 


Voc 


SpEd 


ColVColl 




wOC 


tOC 


m% 


Prog 


Voc 


Prog 


yrog 


ILS 


Voc 




Barrett 


38 




0 


23 


77 


17 


0 


3 


0 


0 


Beaumont 


98 


83 


13' 


80 


110 

AAV 


'« 

9 






4 


1 


Boo Air 


49 


32 


0 


21 


40 


. 3 


1 


2 


3 


2 


Haaover 


94 


4 


0 


41 


97 


. 5 


1 


11 


0 


0 


N. Bridge 38 


35 


0 


19 


29 


1 


: 2 


4 


0 


0 


128 


O. Ridge 


0 


0 


0 


2 


6 


. 3 • 


0 


3 


0 


0 


NotRec 


21 


7 


1 


3 


15 


7 


1 


3 


0 


0 


TOTALS 


338 


162 


14 


189 


374 


39 


18 


S9 


7 


3 



I 
I 

oJ 

153 

1 



14 

58 



J 



3;^ 
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Levels of Commuting OfTenses 



One Two 

Banett 71 49 

Beaumont 184 123 

BonAir 88 20 

Hanover 120 64 

N. Bridge 52 55 

O. Ridge 7 2 

Not Rec 13 7 

TOTALS 535 320 



Hiree 


Four 


NR 


Totals 


24 


5 


10 


159 


75 


20 


36 


438 


23 


3 


• 19 


153 


43 


14 


12 


253 


12 


3 


6 


128 


4 


0 


1 


U 


7 


0 


31 


58 


188 


45 


115 


1203 



3. 
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ChancterittksofyouthcoiimuttedtoDOCduru^ | 

bdiided m the tnmsition program it the multt of a itudv indicating ceiUia chiracterittici rfynuthi oim mbtk «vM»«m;Ttf^ to \hm 
Depa. Jnent of Corrections during the fiscal year 1987-88. The infomution included the following characteristics: demograpuS 
■formation, current educational stetus. results of DCE teitiiig, training at eftmmimiitnf »nA i^^tnmitting ^fntt. 

Demographic data inchidedinfornutionrebted to sex, race, age distribution, age range and avera^ Educational I 
information reflected educational sUtus rt time of commitniifnt, last grade completed prior to commitment, functioning pade ■ 
level, and adjustment problems in the previous school settiqg. Testing mformation revealed the average test scores hi reading, 
math, language and general knowledge, the level of educatiwial training at ftftwim^t^^fnt. educational goals, and educational ■ 
leoommendations^ Committing offense information indicated an offense level ranging frcs me to four with (bur being the moil 
lerious committing offense. " 

AnalysK of the demographic information indicated that 1,203 youths were committed to the Department of Cbrrections during 41 
fiscal year 1987-88. Of the 1,203 total. 87% or 1.050 were males and 13% or 153 were females. Tliere were 51% (612) Black yoSP 
committed and 45% (539) white youth committed. Age distribution ranged from 11 to 19 yean of age. The i«e range varied from 
112 years of age to 19.6 years of age with the average age of the 1.203 comniitted youth being 16.2 years of ^ ofthel,203 ■ 
committed youth, 630 youth were enrolled m public school at the time of «r«inm;f.pfnt while 174 were enrolled in some type of I 
alternative education program. Unfortunately the study revealed that 122 youths had dropped out of school, 81 had been cxpdikd 
and 38 had been suspended from school at the time of commitment Additionally, it was found that 739 youths were in the 6th, ■ 
7th, or 8th grade at the time of conunitment. Also, it was noted that only 103 studenu were working at pade level or above at I 
time of commitment The remaining 1100 studenU were functioning at a level that wu 1 to 4 grade levels below where they were 
supposed to be functioning. Regarding adjustment problems in school the miyor problem that youths encountered was attfndiitr 



1,203 youth should be involved in some type of educational program upon their release from the center. 

The educational recommendations ranged from fdacement in Special Education to placement b a college setting. The bulk 6ith^ 
recommendations (1,063) were in the foUowing categories: academic-vocational (338); GED-vocational (162); remedial- ■ 
vocational (189); and Special Education-vocational (374). ■ 

It is to be concluded from this report that the majority of the students conunitted during the 87-88 fiscal year ei^ressed as an I 
educational goal the fact that they wished to return to the public school setting, to attend an alternative sdiool for GEO I 
preparation or to obtain their GED and attend a vocational center. Therefore the bulk of the data supports the need for the 
services of the Transition Specialist in facilitating the transition from the leanuAg center school to the public school placement la «i 
1984, Washington state began transitional services to juvenile pa>r<dees returning to their conununtty schools from WmSng centetl 
Prior to the aeation of the transition unit, only 19% of youth paroled to region 4 (king county) were still hi a school program at 
the end of thsir parole. After the unit was b operation for a year, David Guthman, a researcher for the Division of Juvenile 
Rehabilitation, found that 52.9% of the parolees in Region 4 were still m a school setting at the end of their parole. | 

This figure was the highest for any region in the sUte by 14% percentages points. Theie results were documented by Guthman. in 
*An Analysis of Community Transition Among Juveniles Paroled in Washington State" (August 1985). Thus, it has been ■ 
demonstrated that transition services can result m an statistically significant increase in school attendance completion. | 
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strategies for Increasing Awareness 

Inservice training m a teleconference for leambg center oounselors» probation officers and public school guidance 
counselors* The teleconference training wiU focus on the role of the transition spedalisU at each learning center and 
the mission and ' ' sophy of the Department of Correctional Education. 

Establish interagen^ agreements with agencies which provide similar services to adjudicated youth. Improved 
interagency coordination will result in improved service delivery to students. 

Provide inservice training at the local institution to DCE teachers and institutional counselors. 

EsUblish contact with the public school to ¥^ch the student is retummg and establish a pre-release school visit for the 
student. 

' Establish a visitation program for public school guidance counselors to visit the institution to wbldi the student has been 
committed to include a tour of the educational facilities and a tour of the residential fadlities. 

Establish a visitation program for transition spedalists to ^t various school districts to which students are returning to 
include a tour of educational facilities, visitmg within the classroom, aq>Ianation of spedal programs and the 
opportunity to visit with school staff for the purpose of exchange of information and ideas. 
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TF^SFER 

OF 
RECORDS 



nUNSFER OF RECORDS | 

Historically tbere have been numerous problems in the transfer of records from the public school last attended to the DCE Scho( 
and subsequently from the DCE school back to the community school Education is an integral part of the rehabilitative prooessl 
hence, the nnmediate availability of academic records becomes a miyor concern. The Department of Correctional Education is | 
addressing this concern via the following procedures: 

A. upon the student's entry to the Reception and Diagnostic Center, educational records are requested from local educatioj 
agencies when they are not included in the transfer packet 



B. Educational records are reviewed by appropriate persooneL | 

! 

C Testing evaluation, and counseling are conducted according to local, state, and Cederal gu i de line s. 

D. The staffing committee, a multidisdplinary team, meets to identify student needs and to make determinations regarding 
institutional placement 

E. The Evaluation Service Recommendations package and the EducationaWocational package are finalized and forwarde 
at the time of transfer, to the receiving institution/schooL 

F. Wiibin thirty days of arrival at the institution, the transition specialist in conjunction with the multidisdplinary team, 
assists with the development of the Comprehensive Service Plan. The plan identifies neeos and outlines stratepes for 
transitioning.. 

G. The Comprehensive Service Plan is monitored and mtuMtd by the treatment team and transition spedaUsts. 

H. The prindpal is responsible for having the educational records updated and compiled for transfer. The transition 
specialist coordinates the exit transfer process. 

a. Inter-institutional transfer - educational information is forwarded withm five days of the institutional transfer. 

b. Conununity reintpgration - The transition specialist notifies the aftercare worker, LEA guidance counselor, 
prospective employer, or makes other referrals to transition students into She community. 

Hopefidly by following the specific guidelines, the flow of information will be e]q)edited from the public school to the DCE scho 
to DCE schools within the system and for returning to the community setting. 
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Phase III 



PRE-PIACEMENT PLANNING 



«1 t 



PRE-PLACEMEOT PLANNING 

The pre-placement planning phase of transition is dosely tied to the transfer of records. The smooth transition to a suitable 
oonunnnity school program in a comfortable and suppMtive environment is integral to ensure continued school mvohement for 
theyoudL For the typical youth rdeased from our learning oemer* it is a critical 

increased levd of academic and vocational skilb required for entry i^^ Nationally it lias also 

been generally recognized that students returning from teaming center schools do not esqperience the succeu ivhich ^normaT high 
school students experience. Pre-placement planning iiUch be^ns at the pomt hi which die student arrives at the learning center 
win attempt to address the needs of students returning to the community and will seek to facilttate the smooth transition of tiie 
student from tiie learning center to the community. 

Nationally it is estimated diat 28*37% (goa; Rutherford) adjudicated youtii are identified as educationally handicapped. Witiiin 
the Virginia Department of Education it is estimated that 48% of adjudicated youth are identified as educationally handicqiped 
either h}f the previous public school placement or by The Department of Correctional Education. 

The foUowing definitions relating to Special Education apply to tiie policies adapted by The Department of Correctional 
Education: 

A. Evaluation: Procedures used to determme the presence of a handicappmr condition and the nature and eitent of the 
special education and related services needed by the student. 

B. Free and Appropriate Public Education: Special education and related services provided under public supervision and 
direction witiiout charge to the parents. 

C. Handicapped: Those individuals identified as bemg mentally retarded, hard of hearing, deaf, speech impaired, visually 
handicapped, seriously emotionally disturbed, orthopedically impaired, otilier healtii impaired, deaf«blind, multi* 
handicapped, or as having specific learning disabilities, and ^o because of these impairments need special education an 
related services. 

D. jm;t;vi<jMpii7f> d Educatio n Pf^ygrym* A Written educational plan developed for each handicapped student to meet his/her 
unique needs. 

E. Least Restrictive Environment: A basic principle of PX. 94*142 stating tiiat handicapped students are educated witii 
non-handicapped students to the maximum extent possible. 

F. Related Services: Supportive services required to assist a handicapped student benefit from ipecial ed^ 

G. Special Education: Spedal instruction, at no cost to the parent, deseed to meet the unique needs of a handicapped 
student. 

H. Surrogate Parent : A person other than the natural parem who has legal responsibiUty for an bdividual's welfare 

Transitioning Program: Support services that assist students b their adjustment to nioving from a community setting to a 
correctional program and back into the oonununity. 



POLICY: It is the policy of the Department of Correctional Education to evahiate, identify and serve all handicapped individuals 
as defined by PJ^. 94-142 and Section 504 of the Rehabilitation Act by providii^ a free and appropriate public education to 
students assigned to fadlities operated by the >^rgiiua Depattment of Corrections. Equal access to programs and services is 
provided to all individuals and is designed to meet their educational needs as adequately as those of non*handicapped students. 

PROCEDURE^: 
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A. AD offenders are screeiied to idratU^ ^ 
screening is completed witlun 60 administrative wiu»rkiiv days from the date of initial intake* 

B. A referral for special education services can be initio I 
condition. This referral suggesU tlut additional evaluations are needed to 

wptddl education process. i 

C Written consent to perform special education evaluation is requested fr^ 

18 and from the student who is over 1& If the parcacs of a student under 18 cannot be id enti fi ed, located, or the parcnu 
rights have been terminated by the court, a surrogate parent is assigned | 

D. Once consent is otrtained from the parent/guardian/surrogate or student, as ^ Thes( 
evaluations assess all areas related to the suspected disability and include, but are not limited to, educational, medical i 
psycholp^cal, and social cultural components. | 

E Evaluations consist of a battery of tests that identify the treatment/educational needs of the student All tests are 

L culturally and radaUy non-discriminatory; 

2. administered in the student's native lao jc or other mode of communication; 

3. validated for the specific purpose for ivfaich they are used; 
4* administered in conformance with standardization procedures; 

5. designed to assess specific areas of need rather than provide a single intelligence quotient; and ^ 

6, selected and administered so that they reflect the student's ability rather than impairment 

F. Once the evaluation components are completed, an eli^bility meeting is scheduled to determine if the student needs 
special education services* 

G. The eligibility meeting is held simultaneously with the staflBng process* Any prior community elig^ility determinations 
are acknowledged and students are served accordingly. 

H. The parent/guardian^ student, and school district of legal residence are notified with respect to the results of the eSjg^ 
meeting* 

L completion of this process does not exceed 65 adamustrative working days frc m the date the referral was deemed 
appropriate. 

J. Throughout the process, parent/guardian and/or student are informed that they have the ri^t to 
L a free and appropriate public education; 

1 receive a written notification and provide written consent before a change m the identification, evaluation, or 
placement of the student is initiated; 

3. have the educatiotud placement determined in a non-discriminatory manner^ 
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4. disagree with the evaluation peif onned and have an independent evaluation performed at public e3q)en$e if the 
initial evaluation is deemed inappropriate; 

5. inspect and review the student's educational records and request that the infonnation be changed or removed if 

it is incorrecti misleading or m viobtiim nf tha ttiidgnPg i%hr tn piwgy, (ma infommrifttt k miiintuffif^ m a 
confidential numner); 

6. participate m a meeting deugned to develop the student's lEP if the student is determined eligSile for services; 

7. niitiate an impartial due process hearing when a disagreement occurs on matters relating to identification, 
evaluatioui or ulucational placement of student; 

8. have the student remain in his/her present (educational placement during any pending administrativt or judicial 
proceeding regarding the complaint; and 

9. obtain, upon request, information regarding free or low cost legal services and information as to latere an 
independent educational evaluation can be obtamed 

L, The DEP is the result of a conmiittee effort and includes 

1. a statement of the student's present level of educational performance 

2. a statement of annual goals and short-term objectives; 

3. a statement of the type and extent of the special education*related services to be provided; 

4. the projected date of initiation and the anticipated completion date for the services; 

5. appropriate objective criteria, evaluation procedures, and schedules for determinmg v^ther the short-term 
objectives are being achieved; and 

6. consideration of the prindpal of least restrictive environment 

M. The lEP Committee is convened, as needed, to review each students lEP and, when appropriate, to revise its provisions 
A meeting is held for this purpose at least annually. 

R Written correspondence is used to ensure the participation of one or both of the parents, guardians, surrogates, or the 
student, as appropriate^ as well as a representative from the Department oi Corrections* 

O. Spcda! Education and related services are provided 

L in accordance with the standards of the Virginia Board of Education and the Board of Correctional Education; 
Z in accordance with the provisions of the lEP; 
3. in the least restrictive environment (LRE); 




4. b the foDowang areas: 

a. elementary and secandaiy program (ABE/GED); 

b. career, pre-vocational and vocational education; 
c physical education/recreation; 

d. iodal education; and 

e. fine arts 

5. with the following alternatives for placement and services: 

a« Self-Containcd Classes: A special education dass in which handicapped students receive between 6 
percent and 100 percent of their mstruction. 

b. Resource Services: Students receive send^ between 21 percent and 60 percent of the school day. 

c Itinerant/Consultation: Students receive services less than 21 percent of the schod day. 

d Adaptive Phvsical Education: Physical education programs modified to accommodate handicapped 
students 

e. Adaptive Vocational Education: Vocational education programs modified to accommodate 
handicapped students. 

L Transportation: Transporting a student from one location to another to receive required special 
education services. 

g* Speech/Language/Hearing Services: Services devoted to the diagnosis and treatment of q)eech, 
language, and hearing disorders. 

h. Audiological Services: Services devoted to the diagnosis and treatment or remediation of hearing 
impairments. 

L Psvchological Services Services provided by a piychok)gist that are devoted to the dia^ 
treatment of mental processes and human behavior. 

j. Occupational Therativ: llie use of creatWe and manual activities designed to help 

greater nxastery of thuir bodies and an increased ability to cope socially in their environment 

k. Recreation: Services devoted to the facilitation of social and leisure ac^^ 

L Medical/Health Service: Services devoted to the diagnosis and treatment of physical conditions. 

m. qounseling/Social Work Services: Services provided by a counselor that are devoted to the diagnosis 
and treatment of mental processes and human behavior. 
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SUBJECT: 

TRANSITION OF EDUCATIONAL RECORDS 



SECTION: 
YOUTH SCHOOLS 
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L AUTHORITY: Cff^? ff^Virgfl^^fflr Chapter 14, Article 5, Section 211*287 

n. PURPOSE: To ensure a smooth transition of all DCE youth school students, to include movement 

within the system and reintegration to the community* 

ni. APPLICABILITY: All studenU enroDed in DCE Youth School Programs* 

IV, DEFINITIONS: None 

V« POLICY: It is the policy of the Department of Correctional Education to provide support 

services that assist students m their adjustment to correctional programs and their 
return to the community. Throu^ a coordinated interagency effort, support services 
such as counseling, service planning, evaluation, and career education and guidance are 
provided 

VI, PROCEDURES 

A« Upon the student's entry to the Reception and Diagnostic Center, educational records are requested 
from local education agencies when they are not included m the transfer packet 

B« Education records are reviewed by appropriate personnel, 

C Testing, evaluation, and counseling are conducted according to local, state, and federal guidelines^ 

D« The staffing committee, a multi*disciplinary team, meets to identify student needs and to make 
determinations regarding institutional placement 

£• The Evaluation Service Recommendations package and the EducationaWocational package are 
finalized and forwarded, at the time of transfer, to the receiving unit. 

P. Within thirty days of arrival at the institution, the transition specialist, in cc . unction with the multi- 

disctplinaiy team, assists with the development of the Comprehensive Service Plan. The Plan identifies 
needs and outlines strategies for transitioning. 

G. The Comprehensive Ser^ce Plan is monitored and modified by the treatment team and transition 
ipedalist. 

H. The principal is responsible for having the educational records updated and c<»npiled for transfer. The 
transition specialist coordinates the exit transfer process. 

tL Inter-institutional transfer - educational information is fcHwarded within five days of the 
institutional transfer. 

b. Community reintegration - the transition specialist notifies the aftercare worker, LEA guidance 
counselor, prospective employer, or makes other referrals to transition students mto the 
community. 



Stodent'f Release from the Leunclng Ccater 
Upon being notified of the student's release at leait two weeltt in 

Specialist initiates an exit interview with each student who is being relea^ At the exit interview the 

Transition Specialist determines the school the student is returning to and other pertinent information relative to the student's 
transition to the community. Also, the transition specialist conUcts the exiting student's probation office 
counselor relative to the student's return to the community. It is the responsibility of the Tkansitioo Specialist to assure that the 
transcript is forwarded directly to the public school counselor whose responsibility it is to enroll the student Additionally, oChei 
important educational data i.e., individualized educational plan, sociological, psychological, medical, speech and language 
evahiation, and immunization record should be included with the transact. When the public school counselors have all the 
pertinent educational information regarding a student, they are better able to placed studenU in proper school placements. The 
hck of such records often results m a student bemg place in an inappropriate placement or not being placed at alL 

Additionally, it is advisable to have a uniform system in place to gather the information for the preparation of the transcript in a 

timely fashion. It is also imperative that Transition Specialists be notified of a student's release at least two weeks m advance m 

/ 

order that there may be sufficient time allotted for gathering the information for the student transcript, having it typed and maile 
out to the local school district prior to the student's arrival. 

The aftercare counselor assumes the responsibility for seeing that the student physically geU to the school that he will be 
attending. Also the aftercare counselor will be responsible for seeing that the student i ^ a pre-release visit to the school to whii 
they win be returning. This can be scheduled to comdde with a pre-release visit to the tome to which the student will be 
returning. 

4i 
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STUDENT 
FOLLOW-UP 



Phase IV: Stadent FoUovMip 



i 



Once a student is released from the institution and retorns to the community school, the real chsllengB bcg^ that oi keqiiof 
him in sdicol. The uansition specialist notifies the public school counselor ^en a student from the learning center will return 
to public school The aftercare counselor facilitates the process by assuring that the student is physically placed b the school 
The aftercare counselor meets with the parents and involves them b the process of having the student return to school The 
transition specialist at the learning center contacts the public school guidance counselor at least tmce during the time that the 
student is on probation which is usually for a period of 6 months. The school counselor monitors student attendance and the 
aftercare counselor monitors the attendance of the student 

Tr;tditionally, once a student has left the learmng center there has been no follow-up by the Department of Correctional 
Education. In the past the only information that the DCE would have on a studer*: would be the fact that the student had 
recidivated. Under the present system, at least two contacts are made ^mth the public school counselor and the aftercare 
counselor while the student is on probation. 

Additionally, a final status report is completed on the student v(^en hct rht completes aftercare^obation. 
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Post-Placement CommuDlcatlon 



U b beneficial for DCE teachers and administrators to receive some feedback regarding students who have odted programs. ' 
Maxqr times teachers are not aware of Aether or not the educational program at the learamg center has had an impact on I 
students'. If the only news about a student that the DCE teacher received is that they 

have a negative influence on the teacher's morale. In an effort to gamer more detailed academic/vocational and employment 
bfonnation regarding the student once they have left the institution, the tranution spedalists are seeking to establish lines of 
communication between them and the public school guidance/counselors and aftercare counselors. The transition specialists 
will be able to provide some positive feedback vriiich will tend to boost morale and to re^assure teachers that they are proridii 



unportant and necessary educational/vocational and employment skills to their students. This information is gathered via the 
transition specialist making at least two contacts with both the local public school counselor and the probation counselor and 
compfetmg a final status report on the student when the probation time has been completed. 
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Post Plicemeot 



It is tppropriate to note that several public school systems have recognized the value of transitioamg. Hemico county; located 
•djacem to Richmond, requires that aD studenu returning to the Henrico schod system from a 

to Dr. Robert Smith who rewews records and transcripts and then places students in the appropriate school and gndc The 
Newport Newi pubUc school qfstem has recently appdnted a tranation counselor 1^ 

Department of Correctional Education (DCE) and the Newport News public sdiools. The DCE transition spedalist forwards 
the information packet of an exiting student to Mr. Tim Grinies» tranation counselor. Mr. Grir then meets ^iiih the student 
and public school counselor and assists with the student's reentry to sdiooL Mr. Grimes wwmfaiw contact with the student 
during the school year. The concept of a tramdtion agent in the local community is both unique and supportive for the returning 
student It is hoped that other pubUc school systems throughout the state wiO adopt this model . 
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For additional Information ragarding tha TranaUion Program of tlia Virginia Dapartmant of 
Corractlonal Education, wrlta to: 



Robart L Slaughtar, Coordinator 
Ciiaptar 1/Tninaltion Programa 
Dapartmant of Corractionai Education 
Jamaa Monroa BIdg., 7th Floor 
101 N. l4thStraot 
RIciimond, VA 23219-3678 

Piione: (804)225-3324 

or 

Virginia Dapartmant of Education 
P.O. Box 6Q 

Richmond, Virginia 23216-2060 

Chariaa Conyara: (804)225-2066 
MacloH.HIii: (804)225-2911 
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Contact Person 
Address 



APPENDIX I 



TVnn8lUonF«rtShMi 



Name: 



D.OJB. 



Age, 



Cottage:. 



Date of SP^ 



Home/Readence 



Length of 
SUy 



Student's Plan 



of Action (Service Plan) 



Aftercare Plan 



Available at SJ>i4. 



Yes 
No 



P.O. Attended SPJ^. 



Yes 
No 



Data called, unable to talk to P.O. 
Dates contacted P.O. 
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Referred to 
Voc Rehab 
(date) 



APPENDIX II 



EXrriNTERVIEW 

Name: 

Release Date: 

Rerideace: 

Lait School Attended: 

Scbodl ReturniDg to: ' 

Cnda 

What Subjects liked? 

What Subjects Disliked? 

School Attendance: 

Homework: 

Teacher Relationship: 

Feer Relationship: 

Guidance Counselor 

Cater ^ 

Hobbies: 

What have you learned at learning Center 



Entered:, 
Left: 
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APPEtlDIX III 



FktilMiUott Aftercare Report 

Student's Name: 

Name of School: 

School Personnel Contact ; 

Phone Numbe n 

Date of Contact : 

L Is student cunently enrolled in school? 

2. Grade placement of student: 

3« Overall academic progress m school: 

4* Overall attitude in school: 

5* Attendance: 

6« Extracurricular activities: 

7* Additional comments: 
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APPENDIX IV 



School Aftercare Report 

Student's Name: 

Aftercare Counselor: 

Phone Number. 

Date of Contact: 

1. Is student employed: yes no 

2. If employed, location: 



3. Qte examples of students progress on aftercare: 

(a) Camily • 

(b) community • 

4 Any violation of aftercare? 

5. Overall attitude of aftercare: 

6. Has student been involved in any treatment programs on aftercare? 

7. What are the students' plans for the future? 

8. Students' overall prognosis 

(a) excellent 

(b) good 

(c) satisfactory 

(d) poor 

9. Additional comments: 
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APPENDIX V 



Cdue toy nine St^K oC «»aG]:^ mont^lx) 

« 

Transition Specialists' nana: 

DCE School: . 

For the Month of: 



1) The number of comprehensive service plans attended: 

2) The number of public school guidance counselors you have 
contacted: 



3) The number of probation officers you have contacted: ____ 

4) The number of new students received in your institution: 

5) The numbe* of students released from your institution: 

6) Current student population: 

7) The number of student contacts that you have laade this past 
month: 

8) additional comments: 



Office of 
the Principal 
Local. e04-323-2640 
Scatt: •.323-2640 

I authorize 



APPENDIX VI 
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COMMONWEALTH of VIRGINIA 

Department of Correctional Education (DCE) 



/ 



DCE Youth Schi 
Reception * Diagnoitic Cent 
1601 Bon Air Ro 
Bon Air. Virginia 232 



to release/exchange reports, records, and/or information checked below 
with the Department of Correctional Education, on 

Student: 

DOB: 



Date 



Signature (Parent/Guardian/Student) 

Principal 

Relationship 

X S ocioloEical 
.^.Educational 
X Psychological 
X Medical 

X Speech and Language Evaluation 
X Immunization Record 
JLlndividualized Education Program 

'Students 18 years or older may authorize Release/E;;?hsnse of information 

Route to: Public School A DCE/R&DC 
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APPEHDIX VIX 




COMxMONWEALTH of VIRGINIA 

gf . department of Correctional Education (DCE) dce voath Scb.i 

SIeSi5S23.2640 ««otption ft Oii«B0ttie Cw}t, 

SeMtM- Kssx9/ut% Ben Air W' 

aartrW«3.28« ^ BonAir.Viiiiiiima» 



__ — . _ Mv sooD be FKeivwl at thi ItKxptiflD ad Ua^ntle catar OUBK) in 

Bon Air, Virylnia, where sbe/he will raiia for atfrocuataly three (3) weeks. Duriog this tl», the Dapartaat 
of Correcticns (DOC) and the Depanamt ol Gocrectionia Uucation (DCS) will oonduet evaluations to datanini the 
apecific treitaent and education needs of your child. 

the Oepartaat of Correctional BSucation is the sUte agtocy which provides educational ser.icas to south 
eoonitted to the Departaent of Corrections. Zh this regard, State and Federal guidelines require m to atahlish 
IKOcadura to conduct thoraigh educational evaluations which idtn appropriate will include consideration for 
special education and related services. Please note, at this tine we are afailiar with your child's 
educational histoty and do not kww whether spur ddld will he considered for spacial edueatia or related 
eenricas atil the evaluations are oontaeted. The Oepartant of Correctional Blucatia mat receive your writta 
oonsat before their evaluatioDS can he used for special education purposes. 

If your child has previously bea idatified for special educatia serviees, the currat idatifiatia will be 
honored uoless diallenBed by a Msiber of the evaluatia tea. A tricaial (3 yaar) review will be held during 
his evaluatia if your child is within six laths of the o^iratia date of his/her jresat eligibility stata. 

Please review the attached endosura. 

1. D)closure I - Evaluatia Gc^^x»ats for Special Blucatia 

2. !bclQsure n - Descriptia of rights and protections guarateed for you and your child. 

3. Bicloare HZ - Paratal oonsat for use of the evaluation. 

If you do Dot have any q^tioos or oonoem, please sia and date the paratal oouat fom (BKlosure ZZZ) , in 
the sactia that best describes your responsa. Your signed oonsat fon nay be retuned in the adoaed 

self-addraaaed, stai^ avelop by a later tha . y^^ eiii he 

notified of the elig i b ili ty dedsia if your child is referred for ipedal aducatia a related 



If there are questions, please oatact a. 

Sincerely yours. 



Prindpal, DOE Educational fhnmat 
Reoeptia i Diagnostic Oatar 



ss: (w/!^lo6ures) Kaster file; xe: (w/o* Btdosure) DCE/FDC file; 

Itansf er file tz Bdnol Uvisia ed Z«gal Xesidance- 

^ DO Uoiifiag Sdabl- 

^^WT mPY AVAII ABLE An Equal OppoHunitySmphytr 




Commonwealth of Virginia 
Secondary School liranscrlpt 



student L«gal Name: (Last) 
Studsflt Number: 
Home Addfvss: 



Or. School: 



Yr -» DaysAbs; 



Course 



(First) 
Date of Birth: 



(Middle) 

Sex: 
Home Tsiephone: 



Name of OMifofi 



Graduation Date: 
Typeof Oiptoma: 



iGr: Schooir 



Yr - DaysAbs: 



Course 



Cred 



Or: School: 



Yr - DaysAbs; 



Course 



PUBLIC SCHOOLS 



EE 



Or: School:' 



Yr " DaysAbs: 
Course 



Total Credits 



Total Credits 



6r: School: 



Yr - DaysAbs: 
Course 



Or: School: 



Yr - DaysAbs; 
Course 



Total Credits 



Total Credits 



Total Credits 



Total Credits 



'Advanced "Accelerated (AP) Advanced Placement 
CREDIT SUMMARY 



'Summer School 



Rnai Driver Ed. Grade. 



QM RANK IN CLASS OF L BASED ON SEMESTERS CRECIT8 TO DATE _ WSSINO SCORE , 



SIgnitureol School Official THIe Dale 

School Name. - Telephone f( ) DOE School Code— 
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